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Abstract

This descriptive co-relational study aimed to determine the relationship between teachers'
Prosocial behavior and students' Psychosocial functioning at the secondary school level. The
population included all the teachers and students at the secondary school level in Khyber
Pakhtunkhwa Pakistan. A sample of 385 teachers and 385 students in Khyber Pakhtunkhwa
was selected by using Multi-stage random sampling technique. The researcher used “Pro-
socialness Scale", and “Psychosocial functioning scale”, developed by Caprera et al. (2005),
and Marx et al. (2020) respectively for data collection. The data were analyzed by using
statistical tools like Mean, Standard Deviation, and Correlation. It was found that there existed
a positive relationship between teachers' Prosocial behavior and students' Psychosocial
functioning. It is recommended that training and workshop need to be provided to develop
Prosocial behaviour in teachers. Further, comprehensive psychosocial programs must be
included in secondary school curricula, aiming to help students develop their emotional, social,
intelligence and interpersonal skills.
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Introduction

School is a miniature society where individuals of various emotional and social behaviors
interact with each other. This interaction is promoted among individuals from diversified
socioeconomic and ethnic setups by prosocial behavior. Teachers can influence their students
through a sense of belonging, motivation, and school engagement and, thus, impact students'
achievement (Woolley et al., 2013), students’ prosocial skills, and behaviors. Teachers should
adopt socially responsible behavior in students by developing their dispositions and skills that
enrich the classroom and school community toward integration. Through prosocial behavior,
teachers develop effective classroom environments and contribute to the well-being of their
students (Aruna, Devi, & Portia, 2017). Frey and Kaiser (2015) have argued that teachers are
uniquely positioned to model prosocial behavior like kindness for students and it is essential
to know how teachers enact kindness and conceptualize it as their professional obligation. The
extent to which, teachers show prosocial behavior in the classroom influences the quality of
teacher-student relations (Raider-Roth, & Holtzer, 2009). The psychosocial functioning of
children includes their interaction with the social environment and their psychological
development (Arim et al., 2015). Psychosocial functioning may also be narrowed down to a
specific area of occupational functioning or school (Lam, Filteau, & Milev, 2011) and is the
capacity of a person to work in different social roles like a friend, family member, or student
(Priebe, 2007). Prosocial behavior of the teacher is important for a healthy society in a competitive
and technologically advanced world. The way teachers behave with their students and how students
treat each other is a part of their learning experience and balances their social and emotional well-
being (Ramesh, 2021).

Prosocial behavior refers to that behavior that is directed to promote the well-being of other
individuals and includes caring, sharing, helping, and volunteering. Prosocial behavior
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motivates people about the welfare and rights of others and fosters positive personality
characteristics, which are beneficial for both society and learners and is key to psychosocial
functioning (Gupta & Thapliyal, 2015). Obsuth et al. (2015) found that aggressive behavior
predicted decreases in prosocial behavior and prosocial behavior did not correlate with changes
in aggressive behavior.

Objective and Hypothesis

The purpose of the study was to find out the relationship between Teachers' Prosocial Behavior
and Students' Psychosocial Functioning in a sample of secondary school level in District
Peshawar and District Charsadda of the Khyber Pakhtunkhwa of Pakistan. It was hypothesized
that:

Ho: There was no significant relation between the teachers’ Prosocial behavior and students’
psychosocial functioning at secondary school level.

Review of Literature

Pro-social Behavior

Pro-sociality refers to behaviors or social actions that provide the fundamental basis for the
social roles that create a new behavior termed pro-social or people-based behavior. The pro-
social behavior also refers to aggregate positive actions that are beneficial for others, driven
by a sense of personal responsibility, moral values, and empathy, regardless of personal gain
(Ramesh, 2021). Prosocial behavior plays a crucial role in human social functioning, fostering
positive traits that benefit both children and society at large. Encouraging prosocial behavior
often involves reducing or eliminating undesirable social behaviors as well (Gupta &
Thapliyal, 2015). Afolabi (2014) has found that there is a direct relationship between
psychosocial well-being and prosocial behaviors where prosocial behavior influences various
social actions, increases happiness, and encourages people to assist other people. In addition,
Flynn et al (2015) also concluded that stronger prosocial behavior predicted lower aggressive
behavior, feeling sad, lonely, and having anxious thoughts (internalizing symptoms) as well as
reducing tension in social relationships.

Psychosocial functioning

Psychosocial functioning states the ability of an individual to play their role in society by
performing activities and carrying out roles in daily life like basic living skills, work, self-
preservation, school or leisure activities, and dealing with their social environment (Ro &
Clark, 2009). Psychosocial functioning plays an important role in the well-being of learners
and their performance in school (Reynolds, Livingston, &Willson, 2006). Students in different
environments like school and home services influence and adapt psychosocial functioning
(Cook, Volpe, & Delport, 2014).

Family

Family cohesion is considered a crucial dimension of family functioning, influencing the
quality of relationships among its members and overall family adjustment. Cohesion refers to
the emotional closeness or distance between family members and encompasses shared
emotional ties and the autonomy of each member (Gaspar, Guedes, Cerqueira, Gasper,
Moreno, & Matos, 2022). Yoo et al. (2013) highlighted that prosocial behavior influences
youth's family functioning through the parent-child relationship. This suggests that behaviors
like helping, sharing, and cooperating can shape how cohesive and supportive family
dynamics are perceived and experienced by adolescents.

Friendship and socializing

The fundamental premise of this endeavor is that friendships are generally beneficial for
children's psychosocial development, except when friends have adjustment problems or
support deviant behaviors, or when friendships are conflictual or of low quality. Under these
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conditions, friendships may be detrimental to development (Vitaro, Boivin & Bukowski,
2009).

The friendship and socializing aspect were supported by Poorthuis et al (2012) where a study
reported that the quality of friendships among low to average popular participants increases as
they do more acts of prosocial behavior.

Education
Education is important to students' social, emotional, and psychological well-being.
Psychosocial functioning is how individuals’ function in their personal and social lives, such
as their ability to build relationships, control their emotions, and coup with difficulties.
Education is important because of the structured environment and wide range of interactions
it provides.

Kharluni (2020) supported the education aspect of psychosocial functioning where the study
found that there is a significant positive correlation between prosocial behavior and academic
achievement of higher secondary students.

Selfcare

Self-care is a broad, loosely defined concept encompassing coping skills and other strategies
to manage everyday stressors. Self-care is not universal practice, and the specific actions that
are considered self-care can vary for different people. For example, the activities can be
physical (e.g., eating healthy, exercising, getting enough sleep), psychological (e.g., making
time for self-reflection, reading for fun, saying no to extra responsibilities), emotional (e.g.,
loving yourself, allowing yourself to cry, re-reading favorite books), spiritual (e.g., making
time for reflection, being open to inspiration, spending time with nature), or professional self-
care (e.g., setting limits with clients, having a peer support group, taking a break throughout
the day) (Estrada & Melissa, 2023).

Research Methodology

Generally, the current study aimed to determine the relationship between teachers' Prosocial
behaviour and students' Psychosocial functioning at secondary school level. The population of
the study includes all the teachers and students at the secondary school level in Khyber
Pakhtunkhwa Pakistan. Two districts, namely District Peshawar and District Charsadda, were
selected as accessible population of the study. Multi-stage random sampling technique was
used to select samples. For data collection, a sample of 385 teachers and 385 students were
selected. Data was collected by using a self-administered questionnaire. After that, the data
was being analyzed using the SPSS software. The instruments used in this study were
Prosocialness Scale for prosocial behaviour developed by Caprera et al. (2005) and the
Inventory Psychosocial Functioning (IPF) Scale for psychosocial functioning. The researcher
selected four parts i.e. Family, Friendships and socializing, Education, and Self-care related to
the study out of the seven parts i.e. Romantic relationships, Family, work, Friendships and
socializing, Parenting, Education, and self-care from this scale.

Analysis and Interpretation of Data
Descriptive of Teachers’ Prosocial Behavior and Students’ Psychosocial Functioning

N Mean Std. Deviation
PSB 431

385 .33957
PSF

385 77.20 8.26262

The mean value of Teachers' Prosocial Behavior was 4.31, which was higher than 3.0 (mid
value). It pointed out that the majority of the Teachers had a high level of Prosocial
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Behavior.The mean value of Students' Psychosocial Functioning was 77.200, which was higher
than 50 (mid value). It pointed out that the majority of the students had a high level of
Psychosocial Functioning.

Testing of Hypothesis
Ho: There is no significant relation between the teachers’ pro-social behavior and students’
psychosocial functioning at the secondary school level.

Correlation between Teachers' Prosocial Behavior and Students’ Psychosocial Functioning
(N=385)

PSF
PSB Pearson Correlation Coefficient (r) .424

Sig. .000

Sig.<.05

Data in table showed that the value of Pearson r between Teachers' Prosocial Behaviour and
Students’ Psychosocial Functioning was .424, which represented the strength and direction of
the linear relationship between Teachers' Prosocial Behaviour and Students’ Psychosocial
Functioning. It revealed that there is a statistically significant positive correlation between
Teachers' Prosocial Behaviour(PSB) and Students’ Psychosocial Functioning (PSF). Based on
the above analysis the Hox was rejected and it was accepted that there was a moderate
relationship between Teachers' Prosocial Behaviour and Students’ Psychosocial Functioning.

Results and Recommendations

To investigate the relationship between teachers' prosocial behavior and students' psychosocial
functioning by using the Pearson correlation coefficient, below are the study's main findings.
The value of Pearson r between Teachers' Prosocial Behaviour and Students’ Psychosocial
Functioning was .424 at sig.=.000, which represented the strength and direction of the linear
relationship between Teachers' Prosocial Behaviour and Students’ Psychosocial Functioning.
It revealed that there is a statistically significant positive correlation between Teachers'
Prosocial Behaviour (PSB) and Students’ Psychosocial Functioning (PSF). This means that
students have greater social and emotional well-being when teachers demonstrate their
understanding, compassion, and help. These results reveal how teachers have a key influence
on students' development in addition to their academic achievement, stressing the value of
making strong teacher-student relations in their learning environments.

Discussion

Hypothesis states that there is no significant relationship between the teachers’ pro-social
behavior and students’ psychosocial functioning at the secondary school level. The study
indicated that there is a statistically significant positive correlation between Teachers' Prosocial
Behaviour and Students’ Psychosocial Functioning. This finding is in line with Ariff & Razak
(2022) who also reported that Prosocial behavior significantly correlated with psychosocial
functioning. Moreover, Prosocial behavior on the part of teachers can maintain a supportive
classroom environment, which is critical for the psychosocial development of their students.
Encouraging teacher-student interactions and a positive school environment can boost students'
self-esteem, encourage positive peer connections, and raise their interest in school activities.
Students report higher levels of social competence and lower levels of internalizing issues, like
depression and anxiety, in classrooms where teachers display high levels of prosocial behavior
(Hamre & Pianta, 2006). Additionally, based on the student's age and developmental stage, the
influence of teachers' prosocial behavior may differ. According to Denham and Burton (2003),
younger students may gain more from teachers' prosocial behavior than older students who
may already have established social interaction patterns. This is because younger children are
still in the process of learning basic social and emotional abilities.
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Future Directions

The present study was conducted at the secondary level; therefore the same study may be
conducted on various educational levels, to further prove the findings regarding the relationship
between student psychosocial functioning, teacher Prosocial behavior, and workplace civility.
The present study deployed a quantitative research method, in future researchers may utilize
qualitative techniques like focus groups and interviews to investigate the varying perspectives
of teachers, students, and administrators on workplace civility, Prosocial behavior, and
psychological functioning, to further provide insights into the findings of the study.
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