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Abstract 
The current research investigated the mediation role of the elements of emotional intelligence 

between forgiveness and psychological well-being. A cross-sectional design was used to gather data 

on 408 adolescents, young adults, and adults. The emotional intelligence employed exploratory factor 

analysis showed that there are two components such as emotional appraisal and emotional regulation. 

Hayes PROCESS macro (Model 4) was used to prepare the mediation analyses. The results indicated 

that forgiveness had a positive relationship with psychological well-being and with the two aspects 

of emotional intelligence. The relationship between forgiveness and psychological well-being was 

partially mediated by both emotional appraisal and emotion regulation although a significant indirect 

effect was explained by emotional appraisal. The immediate impact of forgiveness on psychological 

health was substantial, which meant that forgiveness had other channels other than emotional 

intelligence. The findings contribute to a process-driven concept of forgiveness, emphasizing the 

importance of emotional processes, particularly emotional appraisal, in promoting psychological 

well-being. This study makes a contribution to the literature in revealing the connection between 

emotional mechanisms and forgiveness and well-being, as well as providing implications on 

interventions that include emotional awareness and regulation. 

 

Keywords: Psychological well-being, forgiveness, emotional intelligence, emotional regulation, 

emotional appraisal. 

 

Introduction 
The modern psychological environment has been paying more attention to the constructs of positive 

psychology that facilitate human flourishing. Among them, forgiveness, psychological well-being, 

and emotional intelligence have become one of the most important variables, which play a vital role 

in individual and interpersonal functioning. Forgiveness is a voluntary procedure in which a person 

discharges the negative affect and cognitions toward an offender (Worthington & Wade, 2020). The 

psychological well-being has both hedonic (subjective happiness) and eudaimonic (meaning and 

purpose) elements (Ryff, 2018). The ability to identify, interpret, and manage feelings in others and 

oneself constitutes emotional intelligence (Mayer et al., 2016). There is recent theoretical literature 

that has broadened classical conceptualizations of forgiveness. Unlike in the earlier models where 

interpersonal forgiveness is more stressed, recent studies that are being done are more focused on 

self-forgiveness and collective forgiveness. Toussaint et al. (2023) suggested the Tripartite 

Forgiveness Framework, which is characterized by the decisional forgiveness (behavioral intention), 
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emotional forgiveness (affective change), and relational forgiveness (restoration of connection). This 

slight awareness has helped to correctly measure and formulate the treatment. Neurobiology 

regarding forgiveness has also been given more attention. The results of the functional MRI studies 

indicate the involvement of the regions connected to the mechanisms of empathy (temporoparietal 

junction) and cognitive control (dorsolateral prefrontal cortex) and inhibition of the regions linked to 

retaliation (anterior cingulate cortex) during the process of forgiveness (Wang et al., 2024). These 

results help to justify forgiveness as a complicated behavioral decision based on cognition and 

emotions rather than a simple behavioral choice. Modern wellbeing studies have parted ways with 

the classical hedonic strategies to include the eudaimonic and social aspects. The modified model by 

Ryff (2022) recognizes six elements: autonomy, environmental mastery, personal growth, positive 

relations, purpose in life, and self-acceptance. This cross-culturally validated multidimensional 

approach has been observed to show differences in the weightings of the various components 

depending on cultural differences (Kim et al., 2022). 

One of the most common measurement tools that has become predominant is the PERMA-Profiler 

(Positive Emotion, Engagement, Relationships, Meaning, and Accomplishment), and research has 

proven its reliability in various populations (Kern, 2022). The social determinants of well-being have 

been the focus of recent studies, which have focused on the importance of interpersonal relationships 

and community integration in people's flourishing. The trait and ability models of emotional 

intelligence debate have changed, and integrative models have become more dominant. The Four-

Branch Model (perceiving, using, understanding, and managing emotions) has been proven to be 

valid in organizational, educational, and clinical testing (Brackett et al., 2023). The latest 

developments are ecological momentary assessment and implicit association tests that resolve the 

shortcomings of self-report measures. Various components of emotional intelligence have been found 

to have specific neural correlates. For example, the perception of emotion is associated with the 

activation of the fusiform gyrus (Hortensius et al., 2016), whereas emotion control is linked to 

prefrontal-amygdala relationships. The findings add to the emotional intelligence being a trainable 

skill, but not an innate trait. The recent meta-analyses established strong positive correlations between 

forgiveness and psychological well-being. A meta-analysis of 72 studies by Davis et al. (2023) 

conducted in the period 2020-2023 announced an overall effect size of r =.42 between the measures 

of forgiveness and well-being indices. The correlation was higher with eudaimonic well-being (r 

=.48) than with hedonic well-being (r =.37), and the evidence of forgiveness is more related to 

meaning and purpose than momentary positive affect. Temporal dynamics have been shed light on 

by longitudinal studies. Three years of follow-up of 1,200 adults revealed that initial forgiveness was 

the variable predicting changes in psychological well-being after three years, despite adjusting for 

initial well-being, personality, and social support (Rodriguez et al., 2024).  

This interrelation renders the study of forgiveness even more useful when it comes to emerging adults 

in higher education as a stage where the development of virtues such as forgiveness is necessary in 

shaping professionals of excellence and integrity, as well as, in offering a humanistic education that 

builds the main attributes of being a human (Bates et al., 2019; Lopez Gonzalez et al., 2023). 

However, knowledge can take the place of human competencies in university curricula, which can 

make it difficult to acquire the soft skills required by the labor market, change, and adjust to its 

changes, handle workplace conflicts, and lead a good life (Bates et al., 2019; Peralta et al., 2022; 

Crespi, 2024). Because forgiveness has already turned out to be a promising psychological instrument 

in terms of enhancing well-being and resilience, it can be argued that programs that would help learn 

this skill become part of the transversal competencies that would be required of future professionals. 

It might be possible to design more harmonious workplaces and more flexible and skilled employees 

with the help of such initiatives (Brady et al., 2023; Faldetta, 2022; Worthington & Scherer, 2004). 

This necessity is especially acute based on the issues linked to the college-to-work transition, such as 
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the establishment of new social ties, the need to adjust to technologies, and the risk of not getting a 

job (Abdel-Rahimm et al., 2023), which may add to the stress and interpersonal pressure. 

Additionally, the COVID-19 pandemic probably exacerbated the anxiety that was already present in 

this population (Lee et al., 2023), which also brings up the value of providing students with resilient 

coping mechanisms, like forgiveness. 

The explanatory paradigm acquires certain urgency in the context of the present mental health 

situation. It has been impressive that the intensity of mental illness has increased, particularly in 

young emerging adults (Elmer et al., 2020; Magson et al., 2020). Global disability is frequently 

caused by depression and anxiety disorders, and suicide is the most common cause of death among 

the population aged 15-29 (World Health Organization, 2023a, 2023b; Osorio et al., 2022). This fact 

is manifested on campuses, where cross-sectional studies indicate a high rate of depressive and 

anxiety symptoms (Wang and Sabran, 2024), and almost 1/3 of students at universities have had a 

mental disorder in the last year (Roldan-Espinola et al., 2024). In this respect, the interpretation of 

the motive-attribution framework of forgiveness (Gollwitzer & Okimoto, 2021), according to which 

the communication of forgiveness determines how an offender will respond by revealing the 

underlying motive of the victim, becomes of the utmost importance. Psychological distress may be 

worsened by the interpersonal discordance experienced during academic and early career transitions. 

The manner in which these conflicts are worked out, with messages likely to either lead to 

reconciliation or continue with further alienation, may thus have important consequences for the well-

being of a population that is already strained enough. 

The possibility of interpersonal conflict whose solution may not be found can adversely affect mental 

stability, which explains the need to develop mechanisms of resistance to emotions at a young age. 

In fact, the teenage age is marked by the continuous pressure of academic tasks, social stress, and 

competitive situations (Ye et al., 2019; Hogberg, 2021). The studies prove that positive emotional 

support at this stage of development may help to withstand such stress, expand cognitive and attention 

abilities, and develop psychological resilience (Fredrickson, 2004; Zhang et al., 2022). One of the 

most promising avenues toward fostering such beneficial results is physical activity because physical 

activity is associated with depression reduction, increased self-efficacy, and well-being among 

adolescents (Singh et al., 2023; Zhang et al., 2022). 

Of critical importance, physical activity also seems to boost emotional intelligence, which is a 

competency that is paramount in dealing with the same interpersonal conflicts that may arise in the 

future academic and work environments (Chan et al., 2019; Karaoglan Yilmaz et al., 2023). Higher 

emotional intelligence also provides adolescents with better opportunities to recognize, interpret, and 

manage emotions, thus supplying them with better social skills and problem-solving capabilities. The 

basis is also directly applicable in the interpersonal forgiveness context, where managing tricky 

emotional terrain is the key to constructively addressing grievances. With the current levels of 

physical activity among adolescents still being below the recommended standards (Van Sluijs et al., 

2021) and the scarce research on stimulating the development of positive emotions in adolescents 

(Shen et al., 2018), the need to proactively develop emotional and interpersonal competencies that 

can avert the severe effects of unresolved conflict on the mental condition in the workplace is evident 

(Kaushik et al., 2021). Therefore, encouraging the development of physical activity and emotional 

intelligence during the adolescent period can be a preventive basis for the forgiveness-related 

competencies that make it possible to nurture well-being and harmony in the future workplace. 

 

Theoretical Framework 

The present research theory analyzes the interrelatedness of forgiveness, psychological well-being, 

and emotional intelligence (EI), where EI is broken down into statistically significant factors, and its 

mediating effects on forgiveness and psychological well-being are examined. Modern scholarly work 
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(2020-2024) has increasingly understood forgiveness as a process shaped by situational factors and 

expressed through individuals' capacities, rather than as a trait. It is a framework that integrates the 

recent empirical evidence to suggest that emotional intelligence improves the ability to forgive, which 

subsequently facilitates psychological well-being in various ways.  

 
The model dwells on the ways in which the capability of persons to perceive, comprehend, and 

control emotions promotes the processes of forgiveness, leading to improved mental health results. 

Recent research has sharpened insight into forgiveness as a complex model that entails cognitive, 

emotional, and motivational shifts. In contrast to the previous perception of forgiveness as a one-time 

event, the modern studies highlight the process-focused and situational changeability of this 

phenomenon.  

Interpersonal forgiveness is a multi-dimensional psychological mechanism, with the forgiveness 

routes to well-being being uneven, sequential, and contextual. It is a framework that combines two 

central constructs, decisional forgiveness (a volitional, behavioral commitment) and emotional 

forgiveness (an affective, motivational change), and suggests that the functional effect of the two on 

distress and well-being is moderated by the temporal sequence and cultural context.  

 

The Dual-Pathway Mechanism: Different Functional Alignment. 

The paradigm is constructed on the grounds of the given distinction between decisional and emotional 

forgiveness, yet the paradigm goes beyond the comparison of their static power. It suggests such a 

principle of functional alignment as differential (Chi et al., 2019; Wu et al., 2022). All the types of 

forgiveness correspond to different psychological processes, which also project on the corresponding 

outcome domains: 

Decisional Forgiveness works in the form of cognitive-behavioral and virtue-ethical. The refusal to 

retaliate through conscious choice and treating the criminal with respect directly impacts the self-

concept of the individual as a moral agent and modifies social behavior. The pathway is hypothesized 

to have a better functional correspondence to purpose-based outcomes, character development, and 

perceived righteousness (e.g., posttraumatic growth, sense of purpose) since the outcomes depend on 

cognitive reappraisal and taking action (Byra et al., 2022). 

Emotional Forgiveness is provided mainly by the affective-regulation and relationship-attunement 

channels. It eases internal affective distress directly by substituting negative and unforgiving 

emotions with neutral or positive other-oriented emotions and mends emotional connections. It is 

hypothesized that this direction corresponds more to the functional correspondence with the results 

embedded in the state of affectiveness and relational intimacy (e.g., symptoms of depression, stress, 

relationship satisfaction) (Cowden et al., 2019). 

This principle of alignment describes the seeming contradiction in the literature: emotional 
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forgiveness does not always prove to be stronger. It has been found to have a stronger influence on 

affective and intimate-relational consequences, whereas decisional forgiveness can be just as strong 

or stronger in other outcomes of cognitive-meaning making and personal growth (Mroz et al., 2022; 

Byra et al., 2022). 

 

The Temporal Sequence: Behavioral commitment to Emotional Resolution. 

One of the vital constraints that this framework would take care of is the lack of dynamism in previous 

cross-sectional evidence. We present a hypothesis of temporal propagation. The model assumes that, 

to most people, the process of forgiveness takes a dynamic nature whereby trajectories affect each 

other as time goes by: 

Stage 1 (Behavioral Catalyst): Decisional forgiveness can be a very important first step, which 

establishes the behavioral and social facilitation conditions (e.g, less hostility, involvement in 

prosocial action) that enable emotional change. 

Stage 2 (Affective Deepening): When it occurs, emotional forgiveness solidifies and internalizes the 

gains that the decision has triggered, resulting in lasting decreases in distress and improvements in 

emotional well-being. 

Feedback Reciprocal: The sense of relief of the emotional work, in turn, can lead to the strengthening 

and hardening of the primary commitment of the decision, and then it establishes a positive feedback 

loop that stimulates a holistic flourishing. 

However, this linear model requires longitudinal studies that can decouple the predictions of whether 

the decisional forgiveness is the predictor or the prediction of subsequent emotional change and well-

being, or the other way around, beyond correlation to conclude about the potential directional effect. 

 

The Cultural Context: Salience and Expression of Pathways Moderation. 

The framework specifically denies generalizing the findings of Western, individualistic samples. It 

includes a cultural-contextual moderation hypothesis (Ho, 2020; Sandage et al., 2020). There are 

cultural values that determine the salience, expression, and functional utility of every pathway of 

forgiveness: 

The emotional forgiveness pathway might be more culturally congruent and therefore, more closely 

related to personal well-being metrics in individualistic cultures, where personal autonomy and 

emotional authenticity are highly valued. 

Role fulfillment, behavioral propriety, and social harmony are social values that have a strong 

emphasis in collectivistic cultures; therefore, a deliberate decision of restoration relational balance 

(decisional forgiveness pathway) can be more normative, more readily available, and therefore, 

display stronger relationships with social and virtue-based outcomes. 

This stratum justifies the fact that the overall narrative of the superiority of emotional forgiveness 

might be culturally limited, and the need to extend the study to non-Western groups is critical to a 

full theory. 

 

The Expansive Outcome Space: Remediation to Flourishing. 

Lastly, this model suggests the need to reconstruct the notion of forgiveness as an antidote to suffering 

as a generator of healthy human life. It assumes that the stimulation of one or both forgiveness 

pathways may lead to an array of salubrious effects that are widespread and go significantly beyond 

the repair of psychological symptoms (Wade & Tittler, 2020). The outcome space includes: 

Eudaimonic Well-being: Improvement of purpose, meaning, and character virtues. 

Relational Well-Being: Relationship satisfaction and social connectedness improved. 

Psychological Well-being: Decrease in the symptoms of depression, anxiety, and stress. 

This wide-angle view of intervention research poses a challenge to quantifying the achievement of 
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intervention research based not only on decreasing pathology but also on flourishing across various 

life spheres (Toussaint et al., 2020; Webb & Toussaint, 2020). 

Emotional Intelligence (EI) can be understood to be the underlying meta-capacity of adaptive 

emotional functioning in professional settings (Moore & Gregory, 2024; Lin et al., 2024). In the case 

of teachers, it is hypothesized that EI functions by intrapersonal and interpersonal emotional 

regulation processes. On the intrapersonal level, it allows perceiving and controlling emotional 

reactions to classroom and institutional demands correctly and in the most optimal way. 

Interpersonally, it helps to comprehend and react to the feelings of students and colleagues, which is 

important in building relationships and classroom atmosphere (Rodriguez-Lopez et al., 2023). It is 

argued that this regulatory ability forms the main one on which more specific adaptive assets, such 

as resilience, are built (Garcia-Martinez et al., 2022; Valverde-Janer et al., 2023). Resilience is 

theorized as not a characteristic but a dynamic process of positive adaptation in the face of adversity 

and, as such, is built upon EI. In this context, resilience is theorized to play the primary role of a 

mediator in the well-being pathway. This model assumes that the set of skills that make up EI, 

specifically emotional repair and regulation, gives the cognitive-affective means that are needed in 

responding with strength (Rabal-Alonso & Gonzalez-Romero, 2023; Zhi & Derakhshan, 2024). 

When the profession-related issues (e.g., workload, conflict) occur, increased EI will enable more 

effective emotional processing, which contributes to the robust coping mechanisms. In its turn, this 

strong position is theorized to directly de-stress the subjective experience of ongoing stress and avoid 

burnout development in the high-demand environment in the profession, where role multiplicity and 

complexity between teachers occur (Tamang, 2021; Ortiz-Cuenca et al., 2024). Stress and burnout 

are defined as different and yet similar manifestations of affective depletion. Stress is an immediate 

or chronic perception and physiological reaction to demands, whereas burnout is a more extreme 

condition of emotional exhaustion, cynicism, and diminished efficacy because of the unrelenting 

stress. The model classifies them as key intermediate health-related factors, with burnout showing 

especially a high negative correlation with such dimensions as relationship building and 

environmental mastery (Lucas-Mangas et al., 2022; Rodriguez-Chavez et al., 2024). The fundamental 

role of the EI-Resilience pathway is to cushion against this loss. The framework uses a eudaimonic 

view of psychological well-being and expresses it as being more than the lack of distress. In the case 

of trainee teachers, well-being is a concept of positive functioning comprising autonomy, 

environmental mastery, purpose, positive relationships, and personal growth. Theorization is based 

upon the fact that it is the final result of effective emotional control and adjustment. According to the 

model, EI does not produce well-being directly, but rather facilitates it in the following way: EI helps 

to sustain a resilience state, which makes the effects of stress and burnout less significant, and thus 

the affective and cognitive space in which flourishing is possible is created (Corcoran & O'Flaherty, 

2022; Calderon-Palacio, 2023). 

 

Hypothesis 

1. Forgiveness will be positively associated with psychological well-being. 

2. Forgiveness will be positively associated with emotional intelligence components. 

3. Emotional intelligence components will be positively associated with psychological well-

being. 

4. Emotion regulation will be positively associated with psychological well-being. 

 

Methodology 

Research Design 

The study used a cross-sectional research design with quantitative analyses to examine the correlation 

between forgiveness and psychological well-being. After establishing the connection, the mediating 
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role of emotional intelligence components in this relationship was investigated. Furthermore, a 

process-based mediation framework was employed to analyze and identify the emotional 

mechanisms through which forgiveness may influence well-being. SPSS was used for all analyses, 

including exploratory factor analysis, reliability estimation, and mediation analysis using Hayes’ 

PROCESS macro (Model 4). 

 

Participants 
A total of 408 participants, ranging from adolescents to adults aged 13 to 35 years and older, were 

administered via an online survey. 

Participation was voluntary, and respondents were required to meet basic inclusion criteria of being 

able to understand survey instructions and willingness to respond to self-report measures related to 

emotions, forgiveness, and psychological well-being. 

 

Measures 

Forgiveness 
Forgiveness was measured using the Heartland Forgiveness Scale (HFS). It has 18 items and assesses 

a person’s ability to forgive across interpersonal and intrapersonal contexts. While it is a dispositional 

scale, forgiveness was interpreted as a context-dependent emotional stance rather than a fixed 

personality trait. 

 

Emotional Intelligence 
Emotional intelligence was assessed using the Brief Emotional Intelligence Scale (BEIS). It has 10 

items. While the scale has subcomponents, due to the changes in culture and population, an 

exploratory factor analysis (EFA) was conducted to examine the factor structure of the BEIS within 

the present sample. Items 6 and 7, which failed to load adequately, were excluded from further 

analyses. 

EFA using principal axis factoring with oblimin rotation identified two interpretable 

components: 

● Emotional appraisal, reflecting awareness and understanding of emotional states. 

● Emotion regulation, reflecting the management and control of emotional responses. 

 

Psychological Well-Being 
Psychological well-being was measured using the Psychological Well-Being Scale (PWS). The scale 

has 18 items, and it assesses positive psychological functioning across multiple domains. 

 

Procedure 
Data were collected with an online self-report survey administered to adolescents and young adults. 

It comprised the three standardized instruments (BEIS, HFS, and PWS) with 46 items in total. Before 

administering, participants were given clear instructions and told that researchers would be available 

during the process to answer any questions or address any technical issues. 

In order to lessen environmental and emotional confounds, a pre-survey interview was briefly and 

informally carried out. In this, the participants were questioned about a couple of things that would 

determine whether they had enough time to fill out the survey, whether they felt comfortable 

answering questions touching on personal well-being and whether they were in an environment that 

would enable them to focus their attention during the survey. Participants who mentioned being 

distressed, distracted or otherwise incapable of attentively responding were not requested to fill out 

the survey. 

The steps were taken according to the American Psychological Association ethics such as informed 
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consent and confidentiality. 

Emotional intelligence components were tested in terms of reliability. Cronbach alpha was indicated 

because of the few items in a given factor and omega of McDonald was retained in the other 

multidimensional scales. 

 

Exploratory Factor Analysis of Emotional Intelligence 

KMO and Bartlett test were used to confirm the factorability of BEIS. To consider the correlated 

factors, exploratory factor analysis was performed using the principal axis factoring and oblimin 

rotation. Pattern matrix loadings and theoretical interpretability then informed the factors with 

eigenvalues greater than 1. 

 

Result 

Table 1 

Demographic statistics of the sample size 

Demographics 

● Sex  

Female 306 

Male 101 

Prefer Not to Say 1 

● Age  

13-16 7 

17-20 90 

21-25 259 

26 and Above 52 

 = 408 

 

Table 1 presents the detailed breakdown of demographic characteristics for the 408 participants in 

this study. Gender distribution shows that 101 participants (24.8%) are male, 306 (75%) are female, 

and 1 participant (0.2%) preferred not to disclose their gender. 

The age distribution shows a varied spread: 7 participants (1.7%) are aged 13–16 years, 90 (22.1%) 

are aged 17–20 years, 259 (63.5%) are aged 21–25 years, and 52 (12.7%) are aged 26 years and 

above. 

Table 2 

Descriptive Statistics and Correlations 

Variable M SD 1 2 3 4 
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Psychological Well-Being 4.57 0.67 —    

Forgiveness 4.40 0.66 .51** —   

Emotion Regulation 3.57 0.93 .32** .24** —  

Emotional Appraisal 3.89 0.72 .40** .32** .54** — 

Note. p < .01. 

Table 2 presents the means, standard deviations, and Pearson correlations among forgiveness, 

emotional intelligence components, and psychological well-being. Psychological well-being showed 

a moderate positive correlation with forgiveness (r = .51, p < .001). Forgiveness was also positively 

correlated with emotional appraisal (r = .32, p < .001) and emotion regulation (r = .24, p < .001). 

Emotional appraisal demonstrated a stronger association with psychological well-being (r = .40, p < 

.001) than emotion regulation (r = .32, p < .001). The two emotional intelligence components were 

moderately correlated (r = .54, p < .001), indicating related but distinct constructs. 

Table 3A 

 Factor Loadings for the Brief Emotional Intelligence Scale 

Item Emotional Appraisal Emotion Regulation 

BEIS1 — .63 

BEIS2 — .75 

BEIS3 .62 — 

BEIS4 .64 — 

BEIS5 .40 — 

BEIS8 .70 — 

BEIS9 .76 — 

BEIS10 .67 — 

Note. Loadings below .40 are suppressed. 

Table 3A highlights the pattern matrix for the exploratory factor analysis of BEIS using principal 

axis factoring with oblimin rotation. Items loaded clearly onto two factors with minimal cross-

loadings. Emotional appraisal items revealed moderate to strong loadings ranging between .40 and 
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.76. Emotion regulation items loaded strongly on the second factor, ranging from .63 to .75. Items 

that did not load adequately or had values below .40 were excluded from further analyses. The 

resulting pattern supported the distinctiveness of the two components of emotional intelligence. 

Table 3B 

Eigenvalues, Variance Explained, and Reliability of Emotional Intelligence Factors 

Factor Eigenvalue % Variance α 

Emotional Appraisal 4.04 40.37 .81 

Emotion Regulation 1.11 11.05 .72 

 

In Table 3B, the emotional appraisal factor shows a strong eigenvalue of 4.04, accounting for 40.37% 

of the total variance. The emotion regulation factor had an eigenvalue of 1.11, which is an 11.05% 

variance. As such, the emotional appraisal factor was dominant in the present sample.  

The two factors accounted for 51.42%, a little over the half mark. Moreover, the reliability analysis 

showed strong and acceptable internal consistency for emotional appraisal (α = .81) and emotion 

regulation (α = .72). 

Table 3C 

Kaiser–Meyer–Olkin Measure and Bartlett’s Test of Sphericity 

Test Value 

Kaiser–Meyer–Olkin Measure of Sampling Adequacy .85 

Bartlett’s Test of Sphericity  

χ² 1179.19 

df 45 

p < .001 

 

Table 3C reports Bartlett’s Test of Sphericity, wherein the KMO measure of sampling adequacy was 

high and in the acceptable range (.85). This indicates that the correlation matrix was appropriate for 

factor extraction. Additionally, Bartlett’s test of sphericity was significant, χ²(45) = 1179.19, p < .001. 

As such, the correlations among the BEIS items were sufficient for an exploratory factor analysis. 

These results provide strong support for the validity of the factor analytic procedures applied to the 

emotional intelligence data. 
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Table 3D 

Scree Plot Factor Analysis 

 
Visual inspection of the scree plot revealed a pronounced elbow after the second factor, with 

eigenvalues declining sharply and leveling off below 1 after factor 2. This supports the retention of 

those two factors and indicates that additional factors would contribute minimal explanatory value. 

Table 4 

Regression Paths in the Mediation Model 

 

Outcome Predictor B SE t p 

Emotional Appraisal Forgiveness .35 .05 6.89 < .001 

Emotion Regulation Forgiveness .33 .07 4.88 < .001 

Psychological Well-Being Forgiveness .42 .04 9.63 < .001 

 Emotional Appraisal .19 .05 4.13 < .001 
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 Emotion Regulation .08 .04 2.33 .020 

 

Forgiveness significantly predicted emotional appraisal (B = .35, SE = .05, t = 6.89, p < .001), 

explaining 10.45% of its variance (R² = .10). Forgiveness also significantly predicted emotion 

regulation (B = .33, SE = .07, t = 4.88, p < .001), accounting for 5.54% of its variance (R² = .055). 

When predicting psychological well-being, the overall model explained 33.07% of the variance (R² 

= .33). Moreover, emotional appraisal was a significant predictor (B = .19, SE = .05, t = 4.13, p < 

.001) alongside emotional regulation (B = .08, SE = .04, t = 2.33, p = .020). And as expected, 

forgiveness was a strong direct predictor (B = .42, SE = .04, t = 9.63, p < .001), suggesting partial 

mediation. 

Table 5 

Direct and Indirect Effects of Forgiveness on Psychological Well-Being 

Effect B Boot SE 95% CI 

Direct effect .42 .04 [.34, .51] 

Total indirect effect .10 .02 [.06, .13] 

Via Emotional Appraisal .07 .02 [.04, .11] 

Via Emotion Regulation .03 .01 [.00, .05] 

 

Bootstrapped mediation analysis (5,000 samples) shows a significant total indirect effect of 

forgiveness on psychological well-being (B = .10, 95% CI [.06, .13]). The indirect effect through 

emotional appraisal (B = .07, 95% CI [.04, .11]) was bigger than the indirect effect through emotional 

regulation (B = .03, 95% CI [.00, .05]). The direct effect of forgiveness remained significant (B = 

.42, 95% CI [.34, .51]), confirming a partial mediation model. 

Discussion 

Forgiveness was positively correlated with psychological well-being and this connection was 

partially mediated by emotional appraisal and regulation, as hypothesized. The notable observation 

was the dominant mediation of emotional appraisal in this pathway. Emotional appraisal accounted 

for more of the indirect effect than emotion regulation. This shows the importance of emotional 

mechanics over simple association in the current model. 

The mediation results indicate that forgiveness contributes to psychological well-being by enhancing 

emotional capabilities. People who reported higher levels of forgiveness also showed greater capacity 

to appraise and regulate emotions, which, as discussed earlier, accounts highly for psychological 

well-being. When compared, emotional appraisal showed a stronger association with psychological 

well-being than regulation.  

We can infer that a pattern exists whereby emotional awareness is important in adaptive functioning, 

and that it highlights the ability to interpret emotional experiences, which may be an important 

process through which forgiveness takes place. 
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Although forgiveness was measured with a dispositional scale, the findings support its 

conceptualization as a context-dependent emotional state. Forgiveness showed both direct links to 

psychological well-being and indirect associations through emotional processes, suggesting multiple 

routes of influence. Forgiveness may not always work the same way in every situation, and the 

findings support that claim. Emotional understanding shapes the effects of forgiveness on 

psychological well-being. 

 

Theoretical Contributions and Implications 

The present study builds on earlier work by clarifying how forgiveness, emotional intelligence, and 

well-being are interconnected in a sequence of effects rather than simple correlations. Past literature 

often treats emotional intelligence as something that changes the strength of other relationships, but 

the findings point to it as a mechanism in itself. The ability to recognize and make sense of emotions 

stands out as the most important process within the broader emotional intelligence. Whether the act 

of managing emotions matters less or not cannot be concluded from these findings alone, but they 

certainly point us in a direction. 

 

Limitations and Future Directions 

The data were collected at a single point in time, so the direction of change in the effect of these 

factors over time cannot be inferred. Although the mediation model fits the theory and the statistics, 

it cannot prove that forgiveness leads to changes in emotional skills or well-being over time. Future 

studies can take multiple surveys over weeks or months or test interventions that build forgiveness 

and emotional intelligence, and see how it affects well-being and the changes in these effects. 

How one says they deal with emotions may vary significantly compared to how they actually do. 

Perception plays a big role. Future studies can reduce these effects by using a mixed-methods 

approach combining self-report and observation of emotional responses. 

Individuals in a later age group may handle forgiveness differently from those who are still young 

and building experiences. The sample here consisted mostly of adolescents and young adults. 

Most importantly, we failed to fit the original structure of the emotional intelligence questionnaire, 

and it needed to be reorganized based on how items were grouped together empirically. Although 

this did result in two clear and reliable components, future studies should confirm this structure with 

other datasets to increase confidence. 
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